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Abstract 
Romanian school has a long tradition in teacher training, teaching profession being exercised and valued over time by great 
personalities from scientific and cultural field. Initial pedagogical training had many forms of which we can mention: training 
teachers who work in pre-school and primary school, training teachers who teach various disciplines, training of specialists in 
educational sciences. We are currently confronted with a change of vision in terms of teacher training in Romania. Although 
the skills needed to perform this profession are well defined, the initial training system is changing. From teaching seminaries 
to the Bologna system, we are faced today with a new and different model - Masters Degrees in Education. Even though the 
new educational law stipulates that initial teacher training will be provided by education and teaching master degrees, their 
organizational form and curriculum are at the very least questionable. One of the objectives set by the European Union in 
Europe 2020 Strategy refers to smart growth through more efficient investment in education, research and innovation. In 
addition to this, European educational policies formulate specific objectives aimed at: improving quality and efficiency of 
education and training systems in the EU, improving the quality of education and training for teachers and trainers, develop 
new skills of knowing society, ensuring access to ICT for teachers. Thus, the initial teacher training should be modern, 
encompassing expertise in science and education, exchange of ethical issues and active involvement. The article aims to 
present an analysis of the skills needed to perform the teaching profession, the European recommendations in view of 
preparing for the teaching profession, and European training standards and models implemented by other countries. Also, the 
article will consider the new legislation, with both its positive and negative aspects, and will offer suggestions with regards to 
the initial training of teachers in a coherent system that is adapted to the particular social context of Romania 
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1. The importance of teaching and of the initial training in this profession 
One of the challenges of our society is professionalization of teaching career. Students’ achievements depend 
to a large extent on the quality of initial teacher training. We plead for a thorough initial training of future 
teachers, including theoretical and pedagogical knowledge as well as appropriate teaching practice. 
Initial teacher training has a lasting effect on a personal level (pedagogical skills, personal and professional 
development, a broader view of the world and the social phenomena) as well as on a social level (better 
preparation of students by teachers, increasing the appeal of the teaching profession, selecting those who are right 
for this job, the school’s reputation, community development and so on). 
2. History of initial teacher training 
The Romanian school has a long tradition in teacher training, as many personalities from scientific and 
cultural fields have practiced this profession over time. Initial pedagogical training had many forms of which we 
can mention: training teachers who work in pre-school and primary school, training specialist subject teachers, 
training of specialists in educational sciences. 
The most important universities in Romania have a long tradition in initial teacher education: 
• In 1948 the University of Bucharest turned the Teaching Seminar into the Faculty of Pedagogy and the period 
1964-1973 is widely regarded as a „scientific renaissance” [2]. 
• Alexandru Ioan Cuza University of Iasi established the Department of Pedagogy since 1878, where important 
names in Romanian educational sciences have given lectures: ùtefan Barsanescu (1895 - 1965) [3].  
• The Academy of Economic Studies (in 1927 - Academy of Higher Commercial and Industrial Studies) states 
Pedagogy in the category of "required courses" (all sections) "for those who are dedicated to education." In the 
academic year 1936 – 1937 the Academy establishes a commercial educational seminar. Notable lecturers 
have activated here: GG Antonescu, Stanciu Stoian who established in 1948 -1949 the ISEP Department of 
Education, Ioan Jinga (1997 - 2009). 
Over the course of time, the initial training of teachers was strongly influenced by social policies within the 
Romanian and European society. 1977 marked the beginning of a dark period for the Romanian school of 
pedagogy. Through an arbitrary decision at a high political level pedagogy, psychology and sociology were 
considered undesirable and removed from the structure of higher education. It was not until 1990 that educational 
sciences regained their position within the universities and pedagogical training was resumed. Nowadays, all 
major universities in Romania include faculties / departments of educational sciences.  
Initial teacher training today, according to regulations in force in Romania, is carried out in specialized 
departments of universities and aims to build in future educational professionals the competencies to work with 
the information and skills acquired in both specialties and educational sciences. Obtaining a teaching position 
depends on completing a specialized degree (licence and master level) and pedagogical training which can be 
undergone in parallel or subsequently, prospective teachers being required to go through the stage of pedagogical 
training organized by the Departments of Teacher Training (DTT). Certification for the teaching profession can 
be achieved at two levels, namely: a) Level I: university graduates can apply for teaching positions at pre-
university level provided they have previously accumulated a minimum of 30 transferable credits in a 
pedagogical studies program; b) Level II university graduates can apply for teaching positions at pre- and 
university level provided they have previously accumulated a minimum of 60 transferable credits in a 
pedagogical studies program, and they have obtained a master’s degree in their specialty field. 
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3. Skills needed to perform the teaching profession - a comparative analysis  
Changes in the demand for skills have profound implications for the competencies which teachers themselves 
need to acquire to effectively teach 21st century skills to their students. The kind of education needed today 
requires teachers to be high-level knowledge workers who constantly advance their own professional knowledge 
as well as that of their profession For example, the OECD’s comparative review of innovative learning [4], (pp. 
38), environments concludes that teachers need to be well-versed in the subjects they teach in order to be adept at 
using different methods and, if necessary, changing their approaches to optimize learning. This includes content-
specific strategies and methods to teach specific content; they need a rich repertoire of teaching strategies, the 
ability to combine approaches, and the knowledge of how and when to use certain methods and strategies;  the 
strategies used should include direct, whole-group teaching, guided discovery, group work, and the facilitation of 
self-study and individual discovery. they should also include personalized feedback; teachers need to have a deep 
understanding of how learning happens, in general, and of individual students’ motivations, emotions and lives 
outside the classroom, in particular; teachers need to be able to work in highly collaborative ways, working with 
other teachers, professionals and para-professionals within the same organization, or with individuals in other 
organizations, networks of professional communities and different partnership arrangements, which may include 
mentoring teachers; teachers need to acquire strong skills in technology and the use of technology as an effective 
teaching tool, to both optimize the use of digital resources in their teaching and use information-management 
systems to track student learning; teachers need to develop the capacity to help design, lead, manage and plan 
learning environments in collaboration with others; last but not least, teachers need to reflect on their practices in 
order to learn from their experience. 
In Romania, the COSA standard (1999) defines the teaching professional as  a teacher addressing students 
aged 10 to 18 years  who has solid knowledge of his/her specialty, who masters interactive teaching techniques 
and effective strategies of classroom management, has knowledge of modern information technology, and 
evaluates academic progress of students through a wide range of instruments. 
M. Diaconu [5] developed a taxonomic model of teaching skills based on standardization possibilities criteria, 
specific skills being generated in reference to these specific educational dimensions: Pedagogical analysis of new 
contents in programs; Analysis of the characteristics of the contents that are to be taught; Assessment and 
evaluation of students' behavior; Training design; Training processes management; Fulfilment of administrative 
duties; Child personality development; Personal professional development mastery. To reach high levels of 
professional performance a teacher should also possess a number of personal qualities such as real authority 
(imposed through personal example, consistency), pedagogical tact, responsibility, communication, empathy etc. 
Due to university autonomy, based on professional standards in force, Teacher Training Department of the 
Academy of Economic Studies undergoes initial teacher training in relation to the following categories of skills: 
Using fundamental concepts and principles of teaching in communication with students and their parents, the 
teaching staff and education authorities; Interpretation, design, implementation and evaluation of educational 
curriculum; Management and monitoring of education and training of students; Assessment of students and 
educational activities; Effective professional cooperation at school level, and with families and the local 
community to address educational issues; Counseling, educational and vocational guidance. 
 
4. Models of initial teacher training in other countries  
 
Two main models of initial teacher education can be distinguished on the basis of the way in which these two 
components are combined. The professional component may be provided either at the same time as the general 
component (the concurrent model) or after it (the consecutive model) [6], (pp. 2).  
In almost all European countries, teachers at the pre-primary and primary levels of education are trained in 
accordance with the concurrent model. For general lower secondary education, the concurrent model exists either 
alongside the consecutive model or is the only possible option. The consecutive model is more often adopted for 
teacher education for general upper secondary education. 
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In all European countries, initial teacher education for the  lower secondary level (ISCED 2) is provided in 
tertiary education and in most cases leads to an academically-oriented qualification (ISCED 5A). Initial teacher 
education for lower secondary level generally lasts between four and five years, except in Belgium and Austria 
(in the case of Hauptschule teachers), where it lasts three years. In Iceland, education according to the concurrent 
model lasts three years, and in the consecutive model four. Routes which follow the consecutive model tend in 
general to be longer as in Italy and Luxembourg [6], (pp. 7). In Romania, as a result of the implementation of the 
three-cycle structure, the duration of initial teacher education corresponding to the first cycle may vary between 3 
to 4 years, depending on the field of study. The variable part concerns general education. Initial teacher education 
for those intending to work at upper secondary level (ISCED 3) is provided in academically-oriented (ISCED 
5A) programmes. It lasts between four and five years in most countries.  
 
5. New trends - the provisions of the educational law in Romania, critical analysis  
 
In 2011 the new Educational Law brings changes regarding the initial teacher training which is from now on 
treated separately from the initial training in various specialties, and includes: 
• theoretical initial training, in specialty, completed at universities; 
• teaching master (2 years); 
• teaching practice (one school year), conducted in a school under the supervision of a mentor teacher. (Art. 
236) [1]. 
Students and graduates wanting to pursue a teaching career are required to earn a teaching master’s degree 
(art. 283). 
To analyze the pedagogical training of future teachers, during 2011-2012 we conducted at DTT a total of four 
focus groups (2 attended by 24 teachers of Economics and internships coordinators and 2 involving 60 level II 
DTT students). The objective of the focus groups was to identify the participants’ perception of the initial 
training of teachers. 
Students’ conclusions: psihopedagogical training is important to their personal and professional development; 
economics students choose the teaching profession as a second career option - due to low income and poor social 
valuations of the profession; the changes required by the new law are regarded without trust, as the current form 
of training is considered optimal in terms of completing both the psycho-pedagogical and the specialty training in 
parallel; the teaching master’s degree as prescribed by LEN is currently perceived as a limitation of professional 
alternatives, directing them only to the teaching profession (most Economics students choose to attend  the DTT 
module, which is optional, for reasons of  personal development (develop competencies and new skills, learn new 
information). 
Teachers’ conclusions: there is a long established tradition in teacher training, the current training system (3 + 
2) providing a comprehensive training for future teachers; the teaching master's degree is regarded with 
reluctance because the total duration of the studies necessary to practice the teaching profession will be extended 
by one year (3 years Bachelor of Science, 2 years Teaching Master of Science and 1 year internship); the number 
of bachelor graduates who will choose a teaching master will decrease dramatically, so the selection pool of 
future teachers is limited; pre-university schools are not yet ready for the multiple responsibilities assigned to 
them in training and professional inclusion of future teachers; some schools, with better public image, will attract 
good teachers and will have a pool of selection available to them, whereas in other schools (especially those in 
poor communities, remote rural regions) teacher selection and retention will be difficult. 
Analysis of legislative provisions reveals a number of benefits and also critical points in the system of initial 
teacher training. Among the benefits we can mention: support of initial teacher education from public funds (a 
limited number of subsidized places); granting scholarships to those with high academic achievements, in an 
amount equal to the net salary of a beginning teacher; granting special rights to educational trainees; upon 
completing the internship graduates obtain the teaching certificate.  
Critical points are, in our opinion: Low level of interest for the teaching profession among young people. 
Relatively long period of studies (6 years), the fact that choosing a teaching position does not leave place for 
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practicing in one’s specialty (as the case is now, when DTT graduates are able to work both in their specialty and 
in the educational field), low income for beginning teachers, these are some of the reasons for which we believe 
fewer graduates will choose this form of training. We believe that specialized training of three years (licence 
level) is insufficient. The social effects felt by the educational system can be dramatic, the increasingly reduced 
number of pedagogical master graduates, as well as their poor specialized training makes the selection and the 
filling of teaching positions quite difficult, thus leading to a dramatic decrease in students’ academic 
achievements level; The lack of teacher mentoring organization. There is a need for careful selection and training 
of beginning teachers; Internships in the educational network are insuficient for the number of graduates who 
wish to attend them; Lack of special provisions for compulsory pedagogical training for those who work in 
higher education. 
 
6. Recommendations  
 
European countries, including Romania, which today faces economic difficulties, must make great efforts to 
overcome the economic crisis and create conditions for the development of a competitive economy based on 
skilled labor force. One of the objectives set by the European Union in Europe 2020 refers to smart growth 
through more efficient investment in education, research and innovation.  
We believe that Romanian educational policies with regards to the initial training of teachers should focus on: 
• Capitalization of the existing positive experience in the traditions and culture of the Romanian educational 
system. Adoption of models from other educational systems should be considered with great care; 
• Assuming a comprehensive conceptual framework with regards to: required skills for the teaching profession, 
training and certification of those skills, maintaining the European system of transferable credits (European 
Credit Transfer System - ECTS) or other compatible systems at European level; 
• Promoting Trans-European mobility of students, future teachers, faculty members and researchers for training 
and exchange of experiences in teaching; 
• Promoting the European dimension of higher education by developing joint programs in initial teacher 
training; 
• Strengthening European cooperation regarding quality assurance in education, along with the development of 
mutual trust in the internal mechanisms used by European universities for quality assurance. 
 
The initial teacher training must be modern, flexible enough to incorporate positive experiences, scientific 
achievements both in special areas and in the educational field, exchange of good practice and active 
involvement. 

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